
 

 
Botha, N 

University of Cape Town 
 

Abstract 
 
The recent worldwide recession has served to place the focus not only the accounting 
profession, but also on the educational system that supports this profession. A growing body 
of research has highlighted that this educational system has failed to deliver entry-level 
accountants who are equipped with the necessary skills and competencies to cope with the 
ambiguous challenges that awaits them in the world of business. Both the profession and the 
educational system are challenged by various factors such as changing business environments 
and the integration of information technology into virtually all aspects of life and business 
processes. Current criticisms need to be addressed and future criticisms prevented if 
accounting education is to survive the turn of the century. It is in difficult times like these that 
accounting educators are called to step up and face the various challenges facing accounting 
education with new and innovative teaching methodologies. One theory from which such 
methods might stem is the theory of experiential learning and although a great deal of 
research has been done on the subject of using experiential learning theory in accounting 
education, not much of the findings have found real world application. This study explores 
whether specific challenges facing accounting education, as revealed by the literature review, 
may be addressed through the specific potential benefits which may be derived from 
effectively implemented experiential teaching methodologies, as revealed by the literature 
review.  The value of this study is evident in that it provides accounting educators with a 
practical starting point of a list of considerations to be accounted for, when attempting to 
practically transfer the research in this area of accounting education into the classroom. 
 
Introduction 
 
Various circumstances have served to place the focus on the accounting sector (and therefore 
also on the accounting education sector). These factors include, but are not limited to: 
- Corporate scandals, the credit crisis and the worldwide recession, with the auditing 

profession often being perceived as the first at fault in public corporate failures, resulting 
in a decrease of public trust (Drake, 2011; Van Peursem et al., 2013, Howieson et al. 
2014, Raghavan and Thomas, 2014). 

- The failure of the educational system to deliver entry-level accountants who are equipped 
with the necessary skills and competencies to cope with the ambiguous challenges that 
awaits them in the world of business (Albrecht and Sack, 2000; Gabbin, 2002; Cheng, 



 

2007, Barac, 2009; Vasarhelyi, Teeter &Krahel, 2010 and Heliar, Monk & Stevenson, 
2009) 

- Business environment changing due to globalization (Drake, 2011; Fouche, 2013) and the 
tendency of the auditing and accounting firms to address this change by diversifying into 
various fields outside the field of auditing and tax has increased the need for more 
broadly-skilled accountants (Collett, 2000; Carnegie & Napier, 2010; Mohapatra, 
Popova, & Xu, 2013; Raghavan & Thomas, 2014) 

- Business environments changing due to the integration of information technology into 
virtually all aspects of life, the world of business and the world of education ((Belfo & 
Trigo, 2013; Mohapatra, Popova & Xu, 2013; Koo & Yang, 2014; Sudhir & Talukdar, 
2015;Rhodes, 2013, Merchant et al., 2014, Papageorgiou, 2014). 

- Researchers reporting that the accounting profession and qualification may not survive 
the turn of the century if criticisms and calls for change are not adhered to (Albrecht & 
Sack, 2000; Wessels, 2004; and Kassim, 2014) 

- A large body of research on the use of experiential learning theory to rejuvenate 
Apostolou et al. 

2013; Fouché, 2013) 
This study explores whether specific challenges facing accounting education, as revealed by 
the literature review, may be addressed through the specific potential benefits which may be 
derived from effectively implemented experiential teaching methodologies, as revealed by 
the literature review. 
 
Since the focus has been placed on accounting education by the various factors mentioned 
above, it is especially concerning that Buckhaults and Fisher (2011) reports that accounting 
education has been on the decline.  Much research has been done in response to the various 
criticisms and challenges facing accounting education, however a survey by Diller-Haas 
(2004) of accounting programmes in the New York City metropolitan area indicated that 71% 
of the accounting programmes still followed a traditional curriculum, while Woronoff (2009) 
again highlighted the failure of universities to move the emphasis of assessment from 
technical competence towards actual skills.  The profession has picked up on this and is still 
complaining that graduates cannot perform simple tasks despite having a vast array of 
theoretical knowledge to do so (Rudman &Terblanche, 2011). 
 
SAICA (2012) has responded to the dilemma in its new Competency Framework where it 
specifically states that students only begin to understand knowledge when they examine it in 
relation to a practical experience, and suggests that students should be taught within the real-
life environment of the specific subject. As this new framework focuses on pervasive 
qualities and skills including Ethics and Professionalism, Personal Attributes and 
Professional skills as well as specific competencies, it may address some of the criticism 
(Fouché, 2013).  The onus is now, more than ever, on the accounting educators to follow the 



 

lead in ushering in a new era in accounting education where entry-level accountants are 
equipped to take on the many challenges in the modern day business environment.SAICA is 
not the only professional body who is moving in this direction.  The new AACSB guidelines 
(AACSB, 2013) clearly advocate the role of using experiential learning in business school 
curriculum to meet the learning needs of business students by firstly actively involving them 
in the educational experience and secondly ensuring that experience leads to a set of 
meaningful outcomes (Burch , Heller & Freed, 2014) 
 
Accounting educators need to face the challenge of facilitating learners in the process of 
acquiring the skills called for in such a manner that they will be able to apply them in the real 
world (Coetzee & Oberholzer, 2009). This is a task for which the traditional accounting 
education approach, where the emphasis is on a transfer of a body of knowledge, has been 
found to be inadequate (American Accounting Association, 1986; Rowlands et al., 1998). 
One of the tools accounting educators may choose to utilize in attempting to achieve this 
goal, is experiential learning. 
 
Experiential learning or active learning, as it is sometimes called may be the way to 
rejuvenate accounting education (Fowler, 2006)  and there is evidence that experiential 
methodologies may, at least to some extent, be used to address some of the concerns 
regarding current accounting education (Botha, 2014).  There is also evidence that it has the 
potential to create learning outcomes equivalent to those gained by actual work experience 
(Rudman &Terblance; 2011) and may therefore serve to bridge the gap between practice and 
the classroom. 
 
It has to be noted however that, although accounting educators have taken heed of the 
criticisms against accounting education as is evidenced by the amounts of research, including 
291 articles in only six journals in the period 2010 to 2012 alone, done on the subject of 
curriculum, assurance of learning and instruction, educational technology, faculty issues and 
students  in accounting education (Apostolou et al. 2013), responses from both the business 
world and the accounting profession indicate that this research has not found much practical 
application (Fouché, 2013; Howieson et al., 2014). The findings from the literature support 
the perception that accounting education still has a focus on the transfer of knowledge with 
only sporadic innovation (Fouché, 2013). In fact, at most what has occurred is sporadic 
innovation, while the basic build of accounting education has remained untouched (Merino, 
2006; Mashayekhi & Mohammadi, 2014). 
 
Contribution of this study 
 
It has become very clear that accounting educators have the responsibility to adapt their 
programs, teaching styles and modes of delivery to the ever evolving inter-disciplinary nature 
of the accounting profession, if quality graduates who are able to deal with this ever evolving 
world in a way that will increase public trust is to be produced by the accounting education 
sector (Raghavan & Thomas, 2014). It is also clear that there has been a vast amount of 
research conducted in this area (Apostolou et al, 2013). The problem, however, is that this 



 

research has not found much practical application (Fouché, 2013). Accounting education 
needs to be rejuvenated and researchers have cited the experiential learning theory as a 
possible way of doing this (Fowler, 2006). This study contributes to the world of accounting 
education by exploring the specific possible benefits of experiential teaching methodologies 
and linking these to the specific challenges facing accounting educators, through the study of 
various examples of successfully implemented experiential methods, so that the desired cause 
and effect relationship between a specific experiential teaching method and a specific 
challenge/ desired outcome, becomes clear. The value of this study lies in the practical 
guidance it provides to accounting educators and researchers who want to implement and 
reap the benefits of effectively implemented experiential teaching methodologies in order to 
address the challenges and criticisms facing current accounting education.  The aim of the 
study is to aid accounting educators in the practical transferral of the existing body of 
research to the classroom. 
 
Research Problem 
 
In light of the recent recession and other public and corporate failures, the focus has again 
shifted towards the accounting profession and therefore also accounting education.  The 
challenges facing accounting educators are increasing with the demands posed by the 
modern-day profession and the environment in which it operates. The demands from the 
profession are increasing along with a continued criticism that these demands are not being 
met by current accounting education. Much research has been done in the fields of improved 
methodology, subject content, and needed skills. Responses from both the business world and 
the profession, however, indicate that this research has not found much practical application 
(Albrecht & Sack 2000; Dempsey & Stegman, 2001; Merino 2006, Fouché, 2013). 
 
Research Objectives 
 
In order to address this primaryobjective, the following secondary objectives are set: 

 Review literature regarding the specific challenges facing modern-day accounting 
education 

 Review literature regarding the potential benefits of experiential teaching 
methodologies 

 Analyse the literature above in order to construct a table of cause and effect 
relationships which indicate clearly which benefits of experiential teaching may 
address which challenges facing accounting education 
 

Literature Review 
 
In order to be able to interpret how the challenges facing accounting education today may be 
addressed through the implementation of experiential teaching methodologies it is first 
necessary to gain an understanding of 1) the various criticisms and challenges facing modern-
day accounting education, 2) examples where experiential teaching methodologies where 



 

effectively implemented in accounting and related tertiary education and 3) the potential 
benefits of experiential teaching.  A literature review is therefore performed. 
 
Current challenges and criticisms facing accounting education 
There is a gap between the classroom and the real world (Stewart & Dougherty, 1993; Weil, 
Oyelere, Yeoh, & Firer, 2001) and between accounting practice and accounting education 
(Stainbank, 2003; Mashayekhi & Mohammadi, 2014). Lecturers are challenged to bridge the 
academic and the practical (Ravenscroft & Williams, 2004; Drake, 2011; Mashayekhi & 
Mohammadi, 2014) and to equip entry-level accountants with an understanding of what it 
means to be a member of the profession (PWC, 2003).  Research reports failure in this area 
(Drake, 2011; Mashayekhi & Mohammadi, 2014). 
 
Recent research also indicates that accounting education is failing to produce entry-level 
accountants whose performance in the workplace is satisfactory, even though they have 
satisfactory levels of theoretical knowledge (Coetzee & Oberholzer, 2009; Helliar, Monk, & 
Stevenson, 2009). The SAICA competency framework calls for the future accountants to 
have pervasive qualities and skills including Ethics and Professionalism, Personal Attributes 
and Professional skills as well as specific competencies including Strategy, Risk Management 
and Governance, Accounting and External Reporting, Auditing and Assurance, Financial 
Management, Management Decision Making and Control and Taxation (SAICA, 2012). The 
workplace needs accountants that have the capacity for inquiry, abstract logical thinking, 
critical analysis and who can apply theoretical knowledge in complex, ill-defined practical 
situations where the best answer is difficult to identify (AECC, 1990; PWC, 2003), yet there 
is evidence that the tertiary educational system has failed to meet this need (Dombrowski, 
1993; Coetzee & Oberholzer, 2009). It is noted that academic studies are not intended to 
provide a full scope of practical experience as in traineeship, but some type of practical 
learning needs to take place, even if it is only simulated, if the failures of accounting 
education, is to be addressed (Rudman &Terblanche, 2011). 
 
The way that accounting education is lectured might be to blame for the above mentioned 
failures.  Too much lecturing is done (Siegel et al., 1997; Maltby, 2001) and the emphasis is 
on passing theoretical examinations (Botha, 2001; Grisoni, 2002; PWC, 2003). There is a 
great focus on technical content due to the prescribed syllabi of professional bodies such as 
IFAC, SAICA, CICA, AICPA, CIMA and ICAEW (Fouché, 2013; Howieson et al., 2014).  
Students react by spending most of their time on passively memorizing content and virtually 
no time on developing the skills, lifelong learning attitude and deeper understanding that the 
public practice seeks from entry-level accountants (Diller-Haas, 2004; Maltby 2001; SAICA, 
2000).  Students favour surface learning to deep learning (Clikeman, 2012) in order to beat 
the system, instead of focusing on getting to grips with the underlying concepts. Students 
generally lack practical experience of the workplace (Clikeman, 2012); the very element 
which is needed in order to adequately transfer knowledge of the theoretical concepts to 
students (Arens et al., 1970; May, 1992; Ferguson, Richardson and Wines, 2000; Sadler and 
Erasmus, 2005). Even though various elements of effective teaching methodologies are 



 

sometimes present, the focus of accounting education is still on subject content and the 
teaching methodologies are content driven. This results in a growing gap between what 
accountants do and what accounting lecturers teach (Mashayekhi & Mohammadi, 2014). 
Granted, a high level of technical knowledge has served to bring a high regard to South 
African accountants and specifically Chartered Accountants, but has also left little room for 
skill development and experimentation in teaching methodologies (Fouché, 2013). The 
professional accounting bodies, like IFAC, SAICA, CICA, AICPA, CIMA and ICAEW may 
need to play a more active role in this regard, as they set the technical knowledge 
requirements. One of the reasons for the immense focus on technical knowledge may well be 
a content overload in the prescribed syllabi of the various institutes. (Fouché, 2013). 
 
Various factors impact on the current day accounting education environment and need to be 
considered by the accounting lecturers who are educating the future generation of prospective 
accountants.  These factors include, but are not limited to the impact of information 
Omoteso, 2012; Mohapatra, Popova, & Xu, 2013; Bell, Knechel & Payne, 2011; Yang & 
Koo, 2014) and on the type of students in classes. Accounting lecturers are challenged to 
motivate students who grew up with television, internet and social media as the primary and 
authoritative sources of knowledge (Penny, Frankel & Mothersill, 2012) and of whom most 
have not chosen to study accounting because of ability or affinity towards the sector, but for 
vocational reasons related to future extrinsic rewards. Students often have negative, 
stereotypical perceptions of accounting (Mladenovic, 2000; Maltby, 2001) and are acutely 
aware of the hefty course load (Steenkamp & Von Wielligh, 2011).But, inherent learning 
difficulties of accounting education also result from more than the quantity of material. It is 
also the complexity of the material and the need of novice accountants to process many 
interrelatd elements of information simultaneously in order to understand the content, which 
generates excessive levels of working memory laod (Blayney et al., 2010). 
 
From the above literature review it is evident that the challenges facing modern-day 
accounting education may be divided for purposes of summary into the following themes: 
 
  



 

TABLE 1 
Challenges to auditing education 
 

Challenges Identified Literature 
There is a growing gap between what 
happens in practice and what is taught in the 
classroom. 

(Stewart & Dougherty, 1993; Weil, Oyelere, 
Yeoh, & Firer, 2001; Stainbank, 2003; PWC, 
2003; Ravenscroft & Williams, 2004; Drake, 
2011; Mashayekhi & Mohammadi, 2014) 

Students lack an understanding of what it 
means to be a member of the profession 

(PWC, 2003; Drake, 2011; Mashayekhi & 
Mohammadi, 2014) 

Entry-level accountants lack the skills 
necessary to apply theoretical knowledge 
and to address the challenges of the 
workplace 

(Coetzee &Oberholzer, 2009; Helliar, Monk, 
& Stevenson, 2009; SAICA, 2012) 

Teaching methodologies in accounting 
education are content focused resulting in 
the only learning occurring being a transfer 
of a body of knowledge 

(Siegel et al., 1997; SAICA, 2000; Maltby, 
2001; Diller-Haas, 2004)  

Assessment methods again enforces that it 
is enough for students to only experience 
the transfer of a body of knowledge as part 
of the learning process 
The educational process lacks the 
opportunity for students to learn from 
practical experience 

(Arens et al., 1970; May, 1992; Ferguson, 
Richardson and Wines, 2000; Sadler and 
Erasmus, 2005; Rudman &Terblanche, 2011) 

The curriculum is overloaded in both the 
amount and complexity of technical 
knowledge that needs to be gained by 
students during the educational process 

(Blayney et al., 2010; Steenkamp & Von 
Wielligh, 2011; Fouché, 2013; Howieson et 
al., 2014) 

Students tend to have negative stereotypical 
perceptions of accounting as a subject and 
are not inherently motivated 

(Mladenovic, 2000; Maltby, 2001) 

Student backgrounds includes an 
overexposure to technology and are not 
easily motivated 

(Penny, Frankel &Mothersill, 2012) 

Students tend to favour surface learning to 
deep learning and therefore does not 
progress towards lifelong learning 

(Clikeman, 2012) 

 
Experiential learning theory 
 
There are various learning theories that may be applied in tertiary education. These include, 
but are not limited to behaviourist, cognitivist, humanist, social learning and constructivist 
theory. Of all of these learning theories experiential learning theory, as a subset of social 
learning theory was first introduced by Kolb in 1984. This theory maintains that learning 
occurs as the individual moves through the cycle of concrete experience (the real world; 



 

feeling), reflective observation (thinking), abstract conceptualisation (figurative presentation) 
and active experimentation (doing). In traditional auditing education, the catalyst of concrete 
experience is missing. Therefore, there exists a gap in which an experiential learning 
method/aid could be used to complete the cycle. It is therefore possible that experiential 
(Weil et al., 2001) in order for students to establish the frame of reference in which future 

In this way, students will not only benefit from the 
experiential learning experience, but future theoretical lectures might also be comprehended 
more effectively. 
 
Definition of experiential theory 
 

et. Show me, and I may remember. 
This quote very much embodies the pedagogical 

foundation of experiential teaching. 
 
through the 
students going through stages of concrete experience, abstract conceptualization, reflective 
observation and active experimentation and not necessarily in that order (Passarelli & Kolb, 
2011) 
 
learning based on a learning cycle driven by the resolution of the dual dialectics of 

Penny, Frankel & Mothersill (2012:1) also 
Moore (2010:1) 

explains it well when he states that while experiential education takes a number of forms 
classroom-
has been researched in an attempt to improve and enhance traditional methodologies, 
educational psychologists of differing schools agree that experience is a vital component of 
successful learning (Marriott, 2004). 
 
Experiential teaching methods have been used successfully in the fields of civil engineering 
(Malone, 1980; Ebner & Holzinger,2002), MBA education (Hall, 2006; Gaskin & Berente, 
2011) and accounting education (Rudman & Steenkamp, 2011; Fouche, 2013; Botha, 
2014;).Since the turn of the millennium, business schools have also employed the use of 
business games and simulations to help teach students marketing, strategy, collaboration, and 
other useful real-world skills in a risk-free and quasi-experiential environment (Gaskin & 
Berente, 2011). Numerous universities offering medical education has developed entire 
curriculums around experiential learning (specifically Problem-based-learning and 
simulations (Hansen, 2006; Lippert, Dieckmann & Oestergaard, 2009) and much research has 



 

been done highlighting the benefits of this (Scalese, Obeso & Issenberg, 2008; Lippert, 
Dieckmann & Oestergaard, 2009). 
 
Possible Benefits 
 
Much research has been done on the reported possible benefits of experiential teaching both 
by the researchers mentioned in the literature review above and by others.  The findings of 
this research is reported below: 
 
In the area of skill development, experiential teaching methods have been reported by various 
researchers to develop critical and logical thinking skills (Haywood, 2004; Rudman & 
Terblanche, 2011), as well as flexible knowledge, analyzing abilities, effective problem-
solving skills (Hmelo-Silver, 2004; Hansen, 2006) and judgement skills (Libby, 1991).  
Students get the opportunity to practice these new skills in a risk free environment in order to 
transfer learning to the workplace (Swink, 1993). 
 
When the experiential method also encompasses a social aspect, effective collaboration and 
communication as well as leadership skills are developed (Libby, 1991; Hansen, 2006; 
Hmelo-Silver, 2004; Mierson & Freiert, 2004). An opportunity for co-operative learning to 
take place is provided while students learn to develop various personal skills by experiencing 
working in a team (Stainbank, 2003; Rudman &Terblanche, 2011). 
 
The experiential methods can also be designed in order to develop abilities and key 
competencies which would not be developed through classroom teaching alone 
competency framework (SAICA, 2012). 
 
Regarding one of the big challenges facing accounting education, namely student learning 
approaches, experiential teaching methodologies place the focus on a deeper understanding 
(Rudman &Terblanche, 2011; Butler & Von Wielligh, 2012), contextualization (PwC, 2003; 
Rudman &Terblanche, 2011) and self-directed (Hmelo-Silver, 2004), and life-long learning 
(Hansen, 2006).  When the content of the experiential teaching method is also made available 
to students via the integration of information technology, a depth of coverage which would 
not be possible in limited classroom time becomes possible (McIntyre & Wolff, 1998). 
 
There is evidence that the active engagement required by experiential teaching methodologies 
enhances knowledge retention (Mierson and Freiert; 2004). There is also evidence that 
learning is much higher in a motivated state (one of the potential benefits of experiential 
teaching methodologies is that students may be motivated by the experience) (Brehm & Self, 
1989; Holzinger & Maurer, 1999; Holzinger et al., 2001).  Students are allowed to move 
away from memorizing content (Kebritchi & Hirumi, 2008) and towards practicing 
theoretical applications and skills in a real-world context (Boyce et al., 2001; Kreber, 2001; 



 

Maltby, 2001; Rudman & Terblanche, 2011).  This aids them in developing a frame of 
reference in which future theoretical knowledge becomes understandable and visualisable 
(Siegel et al., 1997; Ballantine & Larres, 2004; Steenkamp & Rudman, 2007; Rudman 

 
 

have the opportunity to gain a more realistic perception of the skills and abilities needed to 
achieve success in their chosen profession (Drake, 2011; Butler & Von Wielligh, 2012).  
Students develop an understanding of the real world and the skills necessary to deal with its 
ambiguity (Libby, 1991; Maltby, 2001).  These skills, such as problem solving and judgment 
skills also serve as a bridge between degree study and professional life (Milne & McConnell, 

-
real life consequences have not yet come into play therefore allowing greater exploration and 
learning than would be possible in the real workplace (Malik & Howard, 1996; Silva et al., 
2011). 
 

learn (Milne & McConnell, 2001) 
(Haywood, 2004). Routine and boring subjects may be turned into enjoyable activities which 
engages students and generates positive attitudes among them (Betz, 1995; Malik & Howard, 
1996; Prensky, 2001). When students receive immediate feedback on their actions and 
attitude towards the accounting profession may be improved or their certainty regarding their 
choice of career may be confirmed (Butler & Von Wielligh, 2012). It helps to motivate 
students because of interest in and comprehension of materials (Libby, 1991) relative to the 

rial may 
well address the lack of excitement in accounting (Fouché, 2006). As an added incentive a 
prize can be given to increase motivation (Stainbank, 2003). The result of all of the above 
may well be that students become intrinsically motivated (Hmelo-Silver, 2004). In addition, 
prepare for class (Cook & Hazelwood, 2002). 
 
An important potential benefit of experiential learning methodologies is that, while they 
address key competencies, skill deficiencies and facilitate students getting to grips with the 
performance. Marriott (2004) also indicates that including simulations in the learning process 
tests can also improve.  This is because, and various educational psychologists agree on this, 
experience enhances learning (Marriott, 2004). Work experience affords students the 
opportunity to develop insight into the concept at hand as well as overall thinking skills such 
as the ability to think critically and logically (Rudman &Terblanche, 2011). When 



 

information technology is used effectively in conjunction with experiential teaching, the 
lecturers workload may also be decreased (McEacharn, 2005) as all functions and feedback is 
computerized and pre-programmed. 
 
From the above literature review it is evident that the possible benefits of experiential 
teaching methodologies may be divided for purposes of summary into the following themes: 
 
TABLE 2 
Possible benefits of experiential teaching methodology 

Possible benefits Literature references 
Aids in skill development (Libby, 1991 Libby, 1991; Bhattacharjee& 

Shaw, 2001; Stainbank, 2003; Haywood, 2004; 
Hmelo-Silver, 2004; Mierson&Freiert, 2004; 
Hansen, 2006; Rudman &Terblanche, 2011) 

Provides an opportunity to practice the 
application of theory and skills 

(Swink, 1993; Howard, 1996; McIntyre & 
Wolff, 1998; Malik &; Silva et al., 2011) 

Moves students away from rote 
learning and towards deep learning and 
lifelong learning 

(Hmelo-Silver, 2004; Hansen, 2006; 
Kebritchi&Hirumi, 2008; Rudman 
&Terblanche, 2011, Butler & Von Wielligh, 
2012) 

Introduces students to the real world of 
work 

(Libby, 1991; Kreber, 2001; Williams, Kelly, & 
Yee, 2001; Maltby, 2001; PwC, 2003; Rudman 
&Terblanche, 2011) 

Student perceptions of the subject is 
changed favourably 

(Betz, 1995; Malik & Howard, 1996; Prensky, 
2001; Waddell &McChlery, 2009; Butler & 
Von Wielligh, 2012) 

Students become motivated (Brehm & Self, 1989; Holzinger& Maurer, 
1999; Holzinger, Pichler, Almer, & Maurer, 
2001; Milne & McConnell, 2001; Cook & 
Hazelwood, 2002; Haywood, 2004 Hmelo-
Silver, 2004 ) 

The teachers workload is decreased (McEacharn, 2005) 
Academic performance of students are 
improved 

(Marriott, 2004; Mierson and Freiert; 2004; 
Hines, 2005) 

Acts as a bridge between the 
classroom and the real world 

(Milne & McConnell, 2001, Weil et al., 2001 
Drake, 2011; Butler & Von Wielligh, 2012) 

theoretical concepts may increase 
when the have a framework of 
practical or simulated practical 
experience 

(Siegel et al., 1997; Ballantine &Larres, 2004; 
Steenkamp & Rudman, 2007; Rudman 
&Terblanche, 2011) 

 



 

How the possible benefits of experiential learning may address the challenges facing 
accounting education 
The table below draws from the literature review above and addresses one of the research 

Analyse the literature above in order to construct a table of 
cause and effect relationships which indicate clearly which benefits of experiential teaching 

 
TABLE 3 
Possible benefits of experiential learning vs. challenges facing accounting education 
 
Challenge facing accounting education Benefit of experiential learning theory 

which may address this challenge 
There is a growing gap between what 
happens in practice and what is taught in 
the classroom. 

 Acts as a bridge between the 
classroom and the real world 

 
Students lack an understanding of what it 
means to be a member of the profession 

 Introduces students to the real world 
of work 

Entry-level accountants lack the skills 
necessary to apply theoretical knowledge 
and to address the challenges of the 
workplace 

 Aids in skill development 
 Provides an opportunity to practice 

the application of theory and skills 
Teaching methodologies and assessment 
methods in accounting education are 
content focused resulting in the only 
learning occurring being a transfer of a 
body of knowledge 

 
theoretical concepts may increase 
when the have a framework of 
practical or simulated practical 
experience

The educational process lacks the 
opportunity for students to learn from 
practical experience 

 Provides an opportunity to practice 
the application of theory and skills 

 
The curriculum is overloaded in both the 
amount and complexity of technical 
knowledge that needs to be gained by 
students during the educational process 

 Academic performance of students 
are improved 

 
Students tend to have negative 
stereotypical perceptions of accounting as 
a subject 

 Student perceptions of the subject is 
changed favourably 

 
Student backgrounds includes an 
overexposure to technology and are not 
easily motivated 

 Students become motivated 
 

Students tend to favour surface learning 
to deep learning and therefore does not 
progress towards lifelong learning 

 Moves students away from rote 
learning and towards deep learning 
and lifelong learning 

 
 



 

Conclusion 
 
From the above it is clear that modern-day accounting education is faced by various 
challenges resulting from the economic climate as well as business environment changes 
which has lead to the progression in information technology developments and integration 
into everyday life, as well as a new generation of students who act, think and learn differently 
from the students a few decades ago.  Various shortcomings and criticisms of accounting 
educations has also been exposed and it is clear that both researchers, academics and 
professional practice demands of accounting educators to step up to deliver the new 
generation of entry-level accountants who have the necessary skills and knowledge to face 
modern-day business challenges, who are able to work and communicate effectively in teams 
and solve difficult ambiguous problems in the best way possible. It is also clear that 
traditional accounting education methodologies have failed to do this and keep failing 
(Mashayekhi & Mohammadi, 2014) even though a vast amount of research reports that the 
academia is aware of the problems and researchers has suggested new and innovative 
approaches to address these challenges through improved teaching methodologies (one of 
these being experiential learning theory, as discussed in this paper).  The reported potential 
benefits of effectively implemented experiential methodologies are many and as shown by 
this study, correspond in many ways directly in counteracting the problems and challenges of 
modern-day accounting education. In conclusion therefore, experiential teaching 
methodologies has the power to address the challenges facing modern day accounting 
education as reported in research, but the onus is on accounting educators to effectively and 
practically implement these methods in their classrooms and courses in order to reap the 
benefits and combat the challenges facing accounting education. 
 
Recommendations 
 
It is recommended that accounting educators take it on themselves to find new and innovative 
ways of harvesting the vast amount of research done on the subject of experiential teaching 
methodologies in accounting education by practically implementing these methods in their 
classrooms and courses and in doing so, shift the focus from transferring bodies of 
knowledge to students to complementing the transferal of knowledge with the transference of 
skills and tools for application.  In this way, students should be encouraged to move away 
from rote learning of theory towards understanding and being able to apply the theory to 
address ambiguous real world situations.  Accounting educators should focus on producing 
entry-level accountants which are ready to face the real world and satisfy the many demands 
of the professional world.  If this does not happen, and the calls for change are continued to 
be ignored the statement of Albrecht and Sack (2000) that accounting education may not 
survive the future becomes more and more true.  A lack of public trust (Raghavan and 
Thomas, 2014, failure to deliver competent entry-level accountants to the professional 
practice and the decline in new entrants into the accounting education sector in South Africa, 
may well lead to the accounting profession losing ground to other qualifications. 
 



 

Possible areas of future research include identifying a set of best practice criteria which 
should be kept in mind when accounting educators decide to practically implement an 
experiential teaching methodology.  Future research could also include reports on practical 
limitations and challenges that accounting educators came across when implementing the 
experiential teaching methodologies as well as their results, measured in the different areas of 
expected potential benefits.  A longitudinal study may also be performed in order to track 
whether students who took part in the experiential teaching methodologies do perform better 
in various areas in public practice at entry level because of taking part in the experiential 
teaching methodology. 
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